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The Program for International Student Assessment (PISA) is a system of international
assessments that measures 15-year-olds’ performance in reading literacy, mathematics
literacy, and science literacy every 3 years. PISA, fi rst implemented in 2000, is sponsored
by the Organization for Economic Cooperation and Development (OECD), an
intergovernmental organization of 30 member countries. In 2006, fifty seven jurisdictions
participated in PISA, including 30 OECD jurisdictions and 27 non-OECD jurisdictions.

Each PISA data collection effort assesses one of the three subject areas in depth
(considered the major subject area), even as all three are assessed in each cycle (the other
two subjects are considered minor subject areas for that assessment year). This allows
participating jurisdictions to have an ongoing source of achievement data in every subject
area. In this third cycle, PISA 2006, science literacy was the subject area assessed in depth.
In 2009, PISA will focus on reading literacy, which was also assessed as the major subject
area in 2000.

PISA provides a unique and complementary perspective to these studies by not
focusing explicitly on curricular outcomes, but on the application of knowledge in reading,
mathematics, and science to problems with a real-life context. The framework for each
subject area is based on concepts, processes, and situations or contexts.

PISA uses the terminology of “literacy” in each subject area to denote its broad focus
on the application of knowledge and skills. For example, PISA secks to assess
whether15-year-olds are scientifically literate, or to what extent they can apply scientific
knowledge and skills to a range of different situations they may encounter in their lives.
Literacy itself refers to a continuum of skills—it is not a condition that one has or does not
have (i.e., literacy or illiteracy). Rather, each person’s skills place that person at a particular
point on the literacy continuum,
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‘Two students of Freud offer the same conclusion: how teachers understand and express
their emotions is vitally important to education. Yet very few schools in the US, public or
private, elementary or adult, have a pedagogy that includes an examination of emotions in
the curriculum. Nor does the curriculum make transparent the various important
relationships between teacher and child, child and child, teacher and parent, or the teacher
and her subject. The edited collection by Gail Boldt and Paula Salvio, Love s Refurn.:
Psychoanalytic Essays on Childhood, Teaching and Learning, is an opportunity to
acknowledge and investigate the emotions that do exist in our everyday practices, although
unacknowledged and ignored, and often feared.

The editors in Love s Return persuasively argue that the current educational focus in the
US on the mastery of knowledge is a limiting, and for some, a damaging construct for
education. As stated so well in their introduction:

educators find it increasingly difficult, even starting in children’s earliest years, to
make room for their own and their students’ subjectivities, idiosyncrasies, creativities,
and emotions. As children and teachers feel increasing alienation between their lives
and the demands of education, questions of love, teaching, and learning seem both
motre urgent and more distant than ever before.
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Teacher attitudes regarding the teaching of morals and values in the curriculum
Abstract

Fifty-three teachers enrolled in a graduate degree program were asked to respond to a
survey ascertaining how topics such as character education and morals instruction, both
linked to positive results in education, were being acknowledged in classrooms. Participants
were asked to rate level of agreement or disagreement with questions about morals
instruction and to list the most important morals they felt should be taught in the public
schools. The consensus of respondents indicated that classes on morals should be mandatory
in public schools with "honesty" being the moral listed most often.
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(D Programs of professional education in Ontario prepare teachers to teach in the
Primary/Junior Divisions, the Junior/Intermediate Divisions, the Intermediate/Senior

Divisions or Technological Studies. (2 These programs are currently required to include
learning and development throughout the Primary, Junior, Intermediate and Senior Divisions,

teaching methods designed to meet the individual needs of pupils, the acts and regulations
respecting education, a review of curriculum guidelines issued by the Minister of Education
relating to all of the divisions and a study of curriculum development. (3 The programs .
consist of foundation courses, methodology or pedagogy courses, and a practicum, @
Programs are required to maintain a balance between theory and practice, and they are
required to offer a curriculum that is current and reflects the application of current research
in teacher education. (&) The divisions and components of the program must represent a
wide knowledge base and include courses on human development and learning in the
teaching of theory and foundation courses.




