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1. Young children with disabilities do not have to be in a particular place with particular
materials or people in order to learn. Learning opportunities abound for children in their
home and community environments. Opportunities for learning in the child’s natural
settings must be identified. A natural setting is one in which the child would spend time if
he or she did not have a disability. (25%)

2. The content of assessment processes with preschoolers and infants is somewhat different
from that used with school-aged students. Content is different both in the breadth of
behavior assessed and in the types of behavior measured. Assessment procedures with young
children are applied not only to identify diagnosable disorders, but also to catch impending
developmental disorders before they compound into more serious probléms that are truly.

handicapping.  (25% )

3. We believe that the field of gesture research holds great promise for both researchers
and clinicians. Because early gesture production seems to provide children with a
means of producing progressively more complex communicative forms while reducing
the demand on developing productive and cognitive skills, young children’s gesture
abilities may reveal more about their current status in the process of language learning
than does their speech.  (25%)

4. The impairment of social behaviors in the first semester of life may be considered a
risk to development of early-onset autism, and this remains true during the first
eighteen months of life. Besides, the period between age 12 and 18 months represents
a second sensitive window to detect the emerging decrease of social attention and the

appearance of the first autism signs in regressive children. (259 )



