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10. Which of the following statements related to development of the self is
WRONG?
(A) Grade-school children start using more psychological terms (e.g., smart, honest,
and ambitious) to describe themselves.
(B) Before entering adolescence, most children are already aware that they present

themselves differently when with different people.
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(C) The change in self-perceptions during adolescence is possible related to the
formal-operational ability.

(D) False self-behavior means that acting in ways that do not reflect one’s true self
or the “true me.”

11. Which of the followings is CORRECT?

(A) Social cognition: thinking people display about the thoughts, feelings, motives,
and behaviors of themselves and other people

(B) Social modeling: the hypothesis that psychological differences between the
sexes are shaped by gender models in the society

(C) Social comparison: comparing others’ emotional expressions to infer the
meaning of otherwise ambiguous situations

(D) Sociometric techniques: procedures that ask children to rate their own
popularity among peers
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(A) Crowds are important in helping adolescents to establish a social identity.

(B) Same-sex cliques provide adolescents a “secure base” for exploring ways to
behave with members of the other sex.

(C) Research findings show that sociometric status and peer popularity are similar
concepts, as children often prefer to be with popular children.

(D) The cognitive complexity of a child’s play can predict his or her future social

competences with peers.
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1. The Gestalt laws of perceptual grouping
2. Amygdala and emotion

3. Mood-congruent memory
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Prior research on the associations between early attachment security and later
mental-state talk has focused primarily on talk about emotions. A secure
infant-mother attachment, for instance, has been associated with mother—child open
emotional communication at 4.5 years, but only for boys (Etzion-Carasso &
Oppenheim, 2000), and with emotionally matched dialogue at 4.5 and 7.Syears
(Oppenheim, Koren-Karie, & Sagi-Schwartz, 2007). In light of more recent emphases
on mental-state attunement and talk (Fonagy & Target, 1997; Meins, 1997), however,
studies investigating a broader array of maternal mental-state talk are needed.
Although we know of no such prospective study, Mcquaid, Bigelow, McLaughlin, and
MacLean (2008) reported a concurrent association between secure child—mother
attachment and more appropriate mental-state talk by mothers during a coconstruction
task with their preschool-age children. Yet, given the concurrent design and
examination of a composite score that combined talk about emotions, cognitions, and
desires, it remains unknown whether infant-mother attachment is prospectively

associated with specific types of maternal mental-state talk other than emotions.

In this regard, maternal cognitive talk may prove a fruitful line of inquiry because,
unlike emotions and desires, cognitions do not have corresponding behavioral cues
(e.g., emotional expressions), and thus, talk about cognitions may provide stringent
evidence for a mentalistic orientation. Intriguingly, infant—mother attachment security
has been associated with toddlers’ use of cognitive terms at 30 months (Lemche,
Kreppner, Joraschky, & Klann-Delius, 2007) and with preschoolers’ false—belief
understanding(McElwain & Volling, 2004; Meins, Fernyhough, Russell, &
Clark-Carter, 1998; but see Meins et al., 2002), further signifying the utility of

investigating attachment-related differences in maternal cognitive talk, in particular.

(Source: McElwain, N. L., Booth-LaForce, C., & Wu, X. (2011). Infant-mother
attachment and children's friendship quality: Maternal mental-state talk as an
intervening mechanism. Developmental Psychology, 47, 1295-1311. doi:

10.1037/a00240940)
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In this regard, maternal cognitive talk may prove a fruitful line of inquiry because,
unlike emotions and desires, cognitions do not have corresponding behavioral cues
(e.g., emotional expressions), and thus, talk about cognitions may provide stringent

evidence for a mentalistic orientation.
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(A) moral realism (1) Murray
(B) motivated forgetting (2) Jung

(C) affiliation need (3) Piaget
(D) post-conventional level (4) Freud
(E) psychological type theory (5) Kohlberg
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1. waiting-list control group vs. placebo control group

2. panel study vs. cohort study
3. research topic (the problems to be addressed ) vs. research hypothesis

4. Delphi Technique
5. single-subject designs
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The British Psychological Society’s Division of Counselling Psychology
currently requires trainees who undertake professional training in counselling
psychology to complete 40 hours of personal therapy, in order to achieve
chartered status (British Psychological Society Board of Examiners in
Counselling Psychology(2006). Regulations and syllabus for the qualification in
counselling psychology.) Although there are several reasons commonly cited in
the literature regarding the possible benefits of personal treatment for therapists,
the research to date has been inconclusive. The aim of the present study was to
explore trainee counselling psychologists’ experiences of personal therapy, and
the impact it has on their personal and professional development. Eight trainees
from the University of Teesside participated in a series of semi-structured
interviews. The data was analyzed using Interpretative Phenomenological
Analysis (IPA) which produced four themes. Although the findings suggest that
personal therapy can be a valuable experience for the personal and professional
development of counselling psychologists in training, it also contributes to an
increase in their levels of stress, something which the British Psychological
Society and individual training courses need to consider. Although the
participants believed that personal therapy should be a mandatory part of
counseling psychologists’ training, they also thought that certain changes to the
current requirements would ease the intense pressure there is on trainees at
present.

(Resource: Kumari, N. (2011). Personal therapy as a mandatory
requirement for counselling psychologists in training: A qualitative
study of the impact of therapy in trainees’ personal and professional
development. Counselling Psychology Quarterly, 24(3), 211-232.)

Questions:
1. Who were the subjects in this study? (3%)
2. What was the research method in this study? (5%)
3. What was the purpose of this study? (5%)
4. According to this abstract, what is the suggestion of the findings? (10%)

7 ~ Please explain the terms(all are regarding qualitative research) in Chinese.
1. Content analysis  (4%)
2. External validity  (4%)
3. Internal validity (4%)
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