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While it is accepted that good teaching reflects artistry as much as
technique, the fact remains that there is little that policy can do to develop
artistry. Regarding teachers as workers limits our view of the kind of
educational opportunities that can encourage the development of teachers
and the kind of education that they need to cater to the multiple demands
of preparing the younger generations to live as contributing members of
society. The language of ‘teacher training” (as opposed to teacher
education or teacher preparation ) is the inevitable companion of the
‘teacher-worker’ metaphor. These metaphors are inadequate to meet the
new demands which teachers are facing, the demands to make high levels
of learning accessible to a diverse student body, the demands to create
school learning organizations that recognize and welcome new
opportunities to develop students’ judgements and abilities to deal with

changes within their context. By definition, professionals can introduce

highly specialized expertise to solve complex problems, and vet

historically “teaching has fallen short of the status of profession” ( Walling

& Lewis, 2000 ) . Professionals are at the top of a hierarchical pyramid
of occupations, they are the experts in a particular field, and they
rationally employ advanced knowledge for common good( Weiler, 1995 ).
Attracting new talent to the teaching field calls, in part, for an increased
status of teachers and teaching, the same status that modern societies
accord to professionals, symbolic analysts, and those who are employed in
the ‘knowledge’ sector of the service economy. In order for schools to
meet the demands of our times, teachers need to be prepared, perceived

and treated as professionals.
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